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Preface

elcome to Child Development: A Cultural Approach.

For us, the most important motivation in writ-

ing this book was that we wanted to provide
students with a portrayal of development that would cover
the whole amazing range of human cultural diversity. As
professors who have taught human development courses
for years and were familiar with the available textbooks,
we were struck by how narrow all of them seemed to be.
They focused on human development in the United States
as if it were the typical pattern for people everywhere, with
only the occasional mention of people in other parts of the
world. If you knew nothing about human development
except what you read in a standard textbook, you would
conclude that 95 percent of the human population must
reside in the United States. Yet the United States is actually
less than 5 percent of the world’s population, and there
is an immense range of patterns of human development
in cultures around the globe, with most of those patterns
strikingly different than the mainstream U.S. model. And,
even within the United States, cultural diversity is much
greater than what is found in the typical textbook.

So, in writing, we decided to take a cultural approach.
We set out to portray child development as it takes place
across all the different varieties of cultural patterns that
people have devised in response to their local conditions
and the creative inspiration of their imaginations. Our
goal was to teach students to think culturally, so that when
they apply child development to the work they do or to
their own lives, they understand that there is, always and
everywhere, a cultural basis to development. The cultural
approach also includes learning how to critique research
for the extent to which it does or does not take the cultural
basis of development into account. We provide this kind of
critique at numerous points throughout the book, with the
intent that students will learn how to do it themselves by
the time they reach the end.

We know from our experience as teachers that students
find it fascinating to learn about the different forms that child
development takes in various cultures, but there are also
practical benefits to the cultural approach. It is more import-
ant than ever for students to have knowledge of the wider
world because of the increasingly globalized economy and
because so many problems, such as terrorism and climate
change, cross borders. Whether they travel the globe or re-
main in their home towns, in a culturally diverse and global-
ized world, students will benefit from being able to apply the
cultural approach and think culturally about development,

whether in social interactions with friends and neighbors, or
in their careers because they may have patients, students, or
coworkers who come from different cultures.

The Chinese have an expression that loosely translates
as “the frog in the well knows not of the great ocean,” and
it is often used as a cautionary reminder to look beyond
our own experience and not to assume that what is true
for ourselves is true for everyone else as well. We think
all of us are like that frog, in a way (which is, in case you
were wondering, why a frog is featured on the cover of this
book). We've grown up in a certain cultural context. We've
learned to think about life in a certain way. We've learned
to think about development in a certain way. And most of
us don’t realize how broad and diverse our world really
is. Our hope is that this book will help more students lift
themselves out of the well and appreciate the wonderful
diversity of child development.

The cultural approach makes this textbook much dif-
ferent from other child development textbooks, but there
are other features that make this textbook distinct. This is
the only major textbook to include a separate chapter on
toddlerhood, the second and third years of life. Jeff had
always been puzzled by the way other textbooks gloss over
toddlerhood, usually including the second year of life as
part of “infancy” and the third year of life as part of “early
childhood.” Yet any parent knows that years 2 and 3 are a
lot different from what comes before or after, and Jeff re-
membered this well from his own experience as a father of
twins. Infants cannot walk or talk, and once toddlers learn
to do both in years 2 and 3, their experience of life—and
their parents’ experiences—change utterly. Toddlers are
also different from older children, in that their ability for
emotional self-regulation and their awareness of what is
and is not acceptable behavior in their culture is much
more limited.

This textbook is also set apart among major textbooks
in that it includes an entire chapter on the stage of emerg-
ing adulthood. Emerging adulthood, roughly ages 18 to 25,
is a new life stage that has arisen in developed countries
over the past 50 years, as people have entered later into
the commitments that structure adult life in most cultures:
marriage, parenthood, and stable work. Jeff originally pro-
posed the theory of emerging adulthood in 2000, and it has
now become widely used in the social sciences. We think
it is a fascinating and dynamic time of life, and we know
students enjoy learning about it because many of them are
in that life stage or about to enter it.
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This textbook is somewhat shorter than most other
texts on child development. There is one chapter devoted to
each phase of child development through emerging adult-
hood, for a total of nine chapters. Each chapter is divided
into three major sections, which correspond to the phys-
ical, the cognitive, and the emotional and social domains

of development. This is an introductory textbook, and the
goal is not to teach students everything there is to know
about every aspect of child development, but to provide
them with a foundation of knowledge on child develop-
ment that hopefully will inspire them to learn more in other
courses and throughout life.



What’s New in the Second Edition?

Broader Emphasis on Cultural Diversity

New “Chapter Introduction” Videos
begin each chapter and provide an over-
view of the developmental stage being
covered. The videos feature Americans
from diverse backgrounds discussing their
lives, experiences, and the role that culture
has played in their development or the
development of their children.

WORLDY, THE TRANSITION FROWM FARLY CHILD-
TIOOD TO MIDDLE CITDIOON 158 RECOGNIZED AS
AN IMPORTANT SHIFL IN CHILDEEN'S DEVELOP-
MENT, WITEN THE CHILDREN BECOME CATARLE OF
GREATER COGNITIVE CITATT ENGES ANT? PERSOMNAT,
RESPONSIBILITY (SAMEROFF & HAITH, 19%5), In devel-
oping, couniries, middle childhood s oflen the age when
children are first given impertant family duties, such as
taking care of vounger siblings, buying or selling goods,
maintaining a fire, or caring, for domesiic animals (Gaskins,
2015 Weisner, 1996), According to Moy LY Andrade (1987,
rnicldle childhood s swhen childien ficst show a grasp of
cultural models, which are cognitive straclumes pertaining,
e commaon activities, for example buying something al
the market, heeding cattle, taking care of an Infant, making
bread, or delivering a message 1o a relative's house, Children
in both developed and developing countrics begin fommal
scheoling in middle childheod, which includes cultural
medels of “listen to the teacher.” “wail your twrn,” and “do

Wan:'h DRAFTER 1Y

REILIGT RN MIDDLE R I DHOD0

Preface xi

as early as toddlarheed, but durning middle childhood their
understanding of cultural models acquires greater complex-
ity, s that they become capable of taking on a much broader
ramge of tasks (Gaskins, 2005 Wesnar, 19%), Children in
middle childhood express an indusiriousness that makes
them want o learn and take on new tasks,

Here as elasswhers in the homan life span, how we
experience a given stage of lite depends greatly on cultural
context, Children in all cultures become mere capable of

usaful work in middle childhaod, but the natome of their
work varies greatly, For many children threughout human
histery it has been mainly famm work—tending the felds,
herding the cows, and ferding the chickens. For teday's
children, it might be scheclwork or heuseheld work in
develaped countrices, and any of a wide range of wark in
developing countries, [rom household work o Gactory work
L i
wide range of cultueal varfations in childen’s experiences
of middle childhood,

daemestic animals, I this chapter we explore a

Cultural Focus: Adolescent Conflict with Parents

Updated “Cultural Focus” Features
highlight how culture impacts various

In tracditoral cultures, it is rare for parenis and adolescents
o engage 0 the kind of frecuent conflicts typical of parent

acclescert re
213 The ra Ties greater authority in trad

tures than in the Wast, and thiz makes it less likely
that zcolescents in such culturse will express disagreements
and resertmenis woward thels parents (Phinney et al., 2005),
Ever whan they disagree with their parents, they are unlikely
to express it because of their feelings of duty and respect
[Fhinrey & Ong, 2002), Cutsde of the West, inferdependence
is @ higher value than independence, not only during adeles-
cenze but throughout adulthood (Markus & Kitayama, 2010,
Frinney et &, 2005, Just as a drarmatic increase in autonomy
during acescence orepares Western adolescants for adult life
in an individuslstic culture, learning to submit to the authority

of one's parents prepares adolescenis r tracitionz culturss
far an adult life inwhich interdeoendence iz amaong the highes
walugs arel ezch perzon baz a dearly designated positor ina
family higrarchy.

In this video, adokscants from 2
tarviewsad as they
parents az wel as w

gty of cuturss are n
2 thair changing relatiorships with teir
thair fiencs,

ith

Review Question:

The narrater tells us that interdependence is valued in the
Mesxican village where one of the female teens is from. What
are the economic reasons why interdependence might be
mare adaptive in this Mexican village than in the LLS. family
also shown in the video?

aspects of development, such as
breast-feeding practices, gross motor
development, educational practices, and
relationships with friends and family.
Students read an overview of the topic,
watch a cross-cultural video with footage
from the United States, Mexico, and
Botswana, and then answer a review
question.
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New emphasis on Weisner’s ecocultural
theory of development Children grow up
in a remarkable diversity of settings that are
marked by ecological and cultural features.
Things like the subsistence patterns of
parents, whether children work, whether
children’s play partners are relatives or
other peers, and the role of fathers vary
and impact the cultural pathways of
development. Students read about this
theory in Chapter 1 and then see references
to it throughout the text.

Euf =k %] ]
() %3] () %3]

Percent unemployed

4]

I|I1

White African Latino Asian
American Armerican

Figure 9.9 U.S. Unemployment Rates for
Emerging Adults (Ages 16-24)

What explains the differences among ethnic groups?
SOURCE: Based on Bureau of Labor Statistics (2014)

Subsistence work cycle "ﬁ

Tna charactaristics of the subsistence work cycle and the ecological and technological systems
that produca it, Including wage work, tanding crops or animals, distance from the home. migration,
and the like,

Health status and demographic characteristics W

The health status and demographic characteristics of the community, inclucing mortality risks,
availability of healtn care, birth contrel, family size, and the like.

Community safaty .‘.;}

Owerall community safety olher Lhan haalth and mortally, such as dangers rom molor vehiclas,
intra- and inter-community viclence and warfare, and the like.

Division of labor &

The division of labor by age and sex and perhaps other criteria ke caste or race in childhood,
adolescence, and adulthooo, including the relative importance of various activites for subsistence
and prestige.

Work that children are expected to do

The work that children are expected to do beginning as a toddier through adolescence,
o 4

Role of the father and older siblings ,k;.%

The role of the father and older siblings in child care as a special issue of nonmatemal child care.
That is. how much co fathers and clder siblings help with child care?

Children’s play groups rﬁaé@

The composition of children’s play groups by ags, sex, and kinship category (siblings, cousins,
relatives, and non-relatives). That is, do children play mostly with relatives or non-relatives?

Figure 1.8 Weisner’s Ecocultural Theory

Weisner's ecocultural theory of child development proposes that there are ecocultural niche features
that affect a child’s development. Here are a few examples.
SOURCE: Adapted from; Weisner, T, 5, (1984),

New Research and Artwork have been
incorporated to help students appreciate
the diversity that exists within the United
States, and understand the role of culture,
ethnicity, socioeconomic status, and other
factors in human development. In the later
chapters, new sections have been added
that examine the impact of globalization
on cognitive change, gender roles, and
political identity.



Expanded Coverage
of Educational Issues

New “Education Focus” Features provide
an in-depth view of educational issues
from preschool through higher education.
Topics include childcare options, preschool
programs, achievement motivation,
abstinence-only sex education programs,
and study abroad programs. Updated
research on education has also been
incorporated throughout, including new
sections on peer learning, educating
children with special needs, and the transi-
tions to middle school and high school.

Research Focus: The Daily Rhythms of Adolescents’

Family Lives
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infurrnation on adoles-
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o book Oivsrgert Realites: The Bmotional il
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fumesl e

Howevar, adolescants’ negative feelngs toward the
ers irereaszed shanzly from fifth 1o ninth grada, end ther faeings
of closcness to mothers decreasod,
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Education Focus: How Does a Parent Choose Among
the Many Kinds of Preschools?

is & factor for many pa
ol the program is also
Reqgio Emiia, and Waldorf
ara popular preschoo programs, and each has a different

5

r . bl the
rl Lo consides, Mot

phicecphy.

The Momtessod approach was developed by Marda
hontassor In Rome in the early 1800s. Montessor programs
arg child-centerad, with taachers sering as guides. The basic
philasophy is that play Is a child's work, meaning that play
Is cantral and Important for development and that children
ought to play the way adufts genarally spend fime at waork,
Tha distinguishing feature of Montassend programs is that chil-
dren learn at their cwn pace, choosing thair cwn way through
clazzroom canters and working at their own level, The tactile
angagsment of the child's senses and metor abilities is evi-
dent in a Montesson classroom. Thare are specially designed
Montasson toys caled manioulatives that are self-corrective; it
is obvious to the child that he or she has assembled a puzzle
correctly, for example, if the toy fits together, not because
somecna has demonstrated how to do it and then asks the
child to parret a response.

Children ages 3, 4, and 5 &l kearn in the same preschool
classroom and in ouldoor so when feasible. Children
interact with others of difercnt ages, and okder children serve
as coeervational models and helpers for the younger ones, This
helpiuness can bulkd sel-cfiicacy becauss e older children
feed a sense of accomplishment in aiding the younger ones,
Monlesson appeals o many parenis because ey beliove the

tegedlher, going aul
Land sk & meal,

math-

for Talhers, they fended o beonly o
anils' fives, For mesl ol
il
te bemos directly I

b b woas 1

In Montessori settings, children learn independent]y in different
leaming centers,

structure of the program encourages independent ciscovery in
learning and solving tasks,

The Reggic Emills approach is named for the MNorther
ltgfian town where it was developed in the 1940 World
‘War Il A schoolteacher named Leori Malsguzzi developed the
appraach with members of the community with th | of help-
ing children 1o become betior citizens, The philosophy behind
Feggio Emilia is thal chidren should learn iogether by exples

In Reggic Emilia schools, children engsge in proj
based on their in sls. For sxample, i chi 1 ask whire a
camal comes from, he lescher encourages tham Lz find oul

Increased Attention to
Research Methodology

Updated “Research Focus” Features offer
a detailed description of a research study,
including its premises, methods, results,
and limitations. New to this edition, each
feature is available in both a traditional

Lives of Mot Fathers, and Adolescents (Larson & Richards,
1994}, they described the rosults of their rescarch on a sample
of 483 Amarcan adolescents in 5l e 121h grades, snd snother
£ ders sl her parenls, A were
sarerrl, Whiles Farnilies, I asch Baniy, thres family mem-
Ipars {adolascant, mathar, and father] were beepad at the same
times, about 32 tmes por day betwean 7:30 in the moming and
30 at night, dunng th weck of the study,

When becped, sdolescents and their parents paused from
witalever hay wi dnd recorded & va el inforrrlion
about whara thay wers, wharm thay wers with, what thay ware
cioing, and haw the: re faeling.

One sirking finding -of the study was that adolescents and
their parents averaged onfy about an hour a day spent in sharcd
E L, snel thedir rost common shared iy was watching
talsdzion. The amonnt of Tme s apant with el fami-
las droppad sharply betwean Sthoard £ 2th grades. In fum, thare
was an Increass fram Sth to 8th gade in the amount of time
adolescenis spent d@one in thair bedrooms,

The  study -alss e some interesting differences in
rmickibars’ aret fathars” ralatiorshi
af mathar-acolescant Infaractions ware rted positvaly by both of

s with Acoleseantz. The majority
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Suir s
= Tt abm

¥ RHYTHMS OF ADE

e pur dy
w o Wil ey moeTconmin s watriny 14 /— e

inutes per day aione with ther adolkescents, anc 20 percent
of this fime was spont watching TV together,

The sludy showed thal parents are ofien mportant infiu-
. Adolescenls. roughl
lrane o lha Tanily hair oo o e af The ey, IF
thelr parents wiers responslve and caring, adolescents' moods
improved and their negative emotions were relieved. In contrast
if adolescents felt thoir parcnis were unavailable or unresoon-
sive, their negative feelings became aven worse, Even though
skl s spend less Gime wilh [Fe paranls han b by
wera younger, pararts remaln powarful influarces inthalr lves.

Bnces On ddokscenis” aroliong

Review Questions:

1. Inthe ESM stwdies of adolescents and their parents,
adolescants have been found to have the most positive
fe=alings whan with and the most nega-
tive leelings toward
a. Mothers; fathers
b. Mothers; mothers
c. Fathers; mothers
. Fathers; fathers
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ghersees froiand 5T To 0 pade \
4
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Hather ifeaction

il &l

Fathe oosTion
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narrative format and as a sketch-art style
video. Multiple-choice review questions
appear at the end of the feature to ensure
that students have a solid understanding
of the research study and methodology.
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New Opportunities to Apply Knowledge

New “Career Focus” Videos are offered in every chapter, allowing students to learn
about a wide variety of career paths. In the videos, career professionals describe their
jobs and explain how a knowledge of child development and culture influence their
work on a daily basis. More than 25 careers are profiled, including a genetic counselor,
a pediatric nurse practitioner, a counselor, a middle school teacher, a dance instructor,
and a family court judge.

.
Applying Your Knowledge as a Professional

The topics covered in this chapter apply to a wide variety of career professions. Watch these
videos to learn how they apply to a birth doula and an instructor of maternity nursing,

Wateh career FOCUS: BIRTH DOULA

Samantha Huggins
Doula
Carriage House Birth

New “Critical Thinking Questions” encourage students to think more deeply and
critically about a developmental topic. These questions appear in every major section
and often focus on the role of culture in human development.

CRITICAL THINKING QUESTION

Are there any rituals in Western cultures that are comparable to the puberty rituals in traditional
cultures? Should people in Western cultures recognize and mark the attainment of puberty more
than they do now? If so, why, and how?
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Teaching and Learning Aids

Learning Objectives

Learning objectives for each chapter are
listed at the start of each section as well
as alongside every section heading.
Based on Bloom’s taxonomy, these
numbered objectives help students
better organize and understand the
material. The end-of-section summary

is organized around these same objectives,

as are all of the supplements and
assessment material.

Neonatal Sleeping Patterns

LO 3.9 Describe neonates” patterns of waking and sleeping, including how
and why these patterns differ across cultures.

Most neonates spend more time asleep than awake. The average for neonates is 16 to
17 hours of sleep a day, although there is great variation, from about 10 hours to about
21 (Peirano et al., 2003).

Summary: Physical Development Section Summaries

LO 51 Describe the typical changes in physical
growth that take place in toddlerhood, and
explain the harmful effects of nutritional
deficiencies on growth.

loddlers” physical growth continues at a pace that is

slightly recuced from infancy but is nevertheless faster

than at any later time of life. Toddlers in developing coun-
tries often suffer protein and micronutrient deficiencies
that impede their pliysical and cognitive development.

LO 5.2 Describe the changes in brain development
that take place during toddlerhood, and
identify the two most common methods of
measuring brain aclivity.

The brain’s synaplic density peaks al the end of toddler-

hood, followed by many years of synaptic pruning, The

wo mosl common methods of measuring brain aclivily
are the TEG and the fMRL

LO 5.3 Describe the advances in motor development
that take place during toddlerhood.

In their gross motor development, toddlers learn fo

walk, run, climb, and kick a ball, Toddlers in traditional

Chapter Quiz

A cumulative multiple-choice quiz
appears at the end of every chapter to
help students assess their comprehen-
sion of the material.

cultures are often restricted In thelr movements to protect
them from danger—especially cooking fires. Advances
in fine molor development include holding a cup and a summary now appears at the
building a tewer of blocks. In their third vear, toddlers
may be able Lo brush their leeth, with some assistance.

Organized by learning objective,

end of each major section.

LD 5.4 Compare and contrast the process and timing
of toilet training in developed countries and
traditional cultures.

Children vary widely in the timing of learning toilet train-

iz, but most are toilet trained by the end of toddlerhood,

In traditional culhares, toddlers vsually leamn through ob-

serving and imitating older children,

LO 55 Distinguish the weaning process early in

infancy from weaning later in toddlerhood.
When weaning takes place in the second or third vear of
life, toddlers often resist, Customs in traditional cultures
[or promoting weaning include sending Lhe loddler 1o a
relative’s household for a while or coating the mother’s
breast with an unpleasant substance.

Chapter Quiz

4. The Unted Staes 1 €. Sees developiment &5 cooumng in distnet stages
a. Iz the devecped country that wil expenance the stespest d. ignores cognitve capacities at various 5 in childhoo
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€. Iz axpecied 1o have approxinately he same propostion of
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courtries dus 1o the availability of Rirth contral
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e & slighly Jer brain a. In develnped aonivas
d. smaller aw b. I tracilional coliures
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on human development? d. In developing countrias

ically, humans have changed crastically snoa the 12, generates hypotheses that can be tested in
ol Hirrie 4 resaarch,

a. fnunbiased sample

b. A lheoey

. [he research design

d. The ressarch method

13. In the famous caze of Henretta Lacks, an Afican American
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Preface

REVEL™

Experience Designed for the Way Today’s Students
Read, Think, and Learn

When students are engaged deeply, they learn more effectively and perform better in
their courses. This simple fact inspired the creation of REVEL: an immersive learning
experience designed for the way today’s students read, think, and learn. Built in collabo-
ration with educators and students nationwide, REVEL is the newest, fully digital way to
deliver respected Pearson content.

REVEL enlivens course content with media interactives and assessments—integrated
directly within the authors’ narrative—that provide opportunities for students to read
about and practice course material in tandem. This immersive experience boosts student
engagement, which leads to better understanding of concepts and improved performance
throughout the course.

Learn More About REVEL

http:/ /www.pearsonhighered.com/revel/

In developed countries, too, peer relations expand in toddlerhood, often in the form The second edition
of some kind of group child care (Rubin et al,, 20068). Research observing toddlers in these includes integrated
settings has found that their peer play interactions are more advanced than early studies
had reported. One influential carly study reported that toddlers engaged exclusively in
solifary play, all by themselves, or parallel play, in which they would take part in the same content throughOU-t,
activity but without acknowledging each other (Parten, 1932). However, more recent stud- allowing students to
ies have found that toddlers engage in not only solitary and parallel play but insimple soctal .
play, where they talk to cach other, smile, and give and receive toys, and even in cooperative explore tOplCS more
pretend play, involving a shared fantasy such as prelending lo be animals (Howes, 1996; deeply at the point
Hughes & Dunn, 2007). Watch the video Styles of Play on the next page for examples of tod-
dlers engaging in various types of play.

videos and media

of relevancy.

Watch  stvies oF pLay

Parallel Play

Furthermore, toddlers who know each other well tend to engage in more advanced
forms of play than unacquainted toddlers do. In one study of toddlers attending the
same child-care center, even young toddlers (16-17 months old) engaged in simple social
play (Howes, 1985). By 24 months of age, half of the toddlers engaged in cooperative
pretend play, and this kind of play was observed in all the toddlers between 30 and 36

Revel also offers the ability for students to assess their content mastery by taking
multiple-choice quizzes that offer instant feedback and by participating in a variety of
writing assignments such as peer-reviewed questions and auto-graded assignments.


http://www.pearsonhighered.com/revel/

MyPsychLab™

MyPsychLab combines proven learning applications with powerful assessment to
engage students, assess their learning, and help them succeed.

An individualized study plan for each student, based on performance on chap-
ter pre-tests, helps students focus on the specific topics where they need the most
support. The personalized study plan arranges content from less complex thinking—
like remembering and understanding—to more complex critical-thinking skills—
like applying and analyzing—and is based on Bloom’s taxonomy. Every level of the
study plan provides a formative assessment quiz.

My VirtualChild. MyVirtualChild is an interactive simulation that allows students
to play the role of a parent and raise their own virtual child. By making decisions
about specific scenarios, students can raise their children from birth to age 18 and
learn firsthand how their own decisions and other parenting actions affect their
child over time.

Media assignments for each chapter—including videos with assignable questions—
feed directly into the gradebook, enabling instructors to track student progress
automatically.

The Pearson eText lets students access their textbook anytime and anywhere, and
any way they want, including listening online.

The MyPsychLab Question Library provides more than 1,000 test items in the
form of Pre-Tests, Post-Tests, and Chapter Exams. These questions are parallel
forms of questions found in the instructor test bank, ensuring that students using
MyPsychLab for review and practice will find their tests to be of similar tone and
difficulty, while protecting the integrity of the instructor test bank.

With assessment tied to every video, application, and chapter, students get imme-

diate feedback, and instructors can see what their students know with just a few clicks.
Instructors can also personalize MyPsychLab to meet the needs of their students.

Preface  Xvii
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Preface

Teaching and Learning Package

A textbook is but one component of a comprehensive learning package. The author
team that prepared the teaching and learning package had as its goal to deliver the most
comprehensive and integrated package on the market. All supplements were developed
around the textbook’s carefully constructed learning objectives. The authors are grateful
to reviewers and focus group members who provided invaluable feedback and sugges-
tions for improving various elements of the program.

TEST BANK Revised by Cara Bellwood (University of Hawai’i) and Michele
Cantwell (University of Hawai’i) the Test Bank contains more than 1,200 questions,
many of which were class-tested in multiple classes at both 2-year and 4-year institu-
tions across the country prior to publication. Item analysis is provided for all class-
tested items. All conceptual and applied multiple-choice questions include rationales
for each correct answer and the key distracter. The item analysis helps instructors
create balanced tests, whereas the rationales serve both as an added guarantee of
quality and as a time-saver when students challenge the keyed answer for a specific
item. Each chapter of the test bank includes a Total Assessment Guide, an easy-to-
reference grid that organizes all test items by learning objective and question type.

The test bank comes with Pearson MyTest, a powerful test-generation program that
helps instructors easily create and print quizzes and exams. Questions and tests can be au-
thored online, allowing instructors ultimate flexibility and the ability to efficiently manage
assessments wherever and whenever they want. Instructors can easily access existing ques-
tions and then edit, create, and store using simple drag-and-drop and Word-like controls.
Data on each question provides information relevant to difficulty level and page number.
In addition, each question maps to the text’s major section and learning objective. For more
information go to www.PearsonMyTest.com.

ENHANCED LECTURE POWERPOINT SLIDES WITH EMBEDDED VIDEOS
Written by Marvin Tobias (St. Charles Community College), the Enhanced Lecture
PowerPoints offer detailed outlines of key points for each chapter supported by selected
visuals from the textbook, and include the videos from the human development video
series featured in the text. Standard Lecture PowerPoints without embedded videos are
also available. A separate Art and Figure version of these presentations contains all art
from the textbook for which Pearson has been granted electronic permissions.

INSTRUCTOR’S MANUAL  Written and compiled by Dorothy Marsil (Kennesaw
State University), the Instructor’s Manual includes suggestions for preparing for the
course, sample syllabi, and current trends and strategies for successful teaching. Each
chapter offers integrated teaching outlines and a list of the key terms for quick refer-
ence, and includes an extensive bank of lecture launchers, handouts, and activities, and
suggestions for integrating third-party videos and web resources. Answers to the in-text
features are provided. Detailed critical-thinking problems with accompanying rubrics
were written by Diana Joy of the Community College of Denver. A set of questions for
using My VirtualChild with the cultural approach, written by Guyla Davis of Ouachita
Baptist University, is also included. The electronic format features click-and-view hotlinks
that allow instructors to quickly review or print any resource from a particular chapter.
This tool saves prep work and helps you maximize your classroom time.

ACCESSING ALL RESOURCES For a list of all student resources available with Child
Development: A Cultural Approach, second edition, go to www.mypearsonstore.com, enter


http://www.PearsonMyTest.com
http://www.mypearsonstore.com

the text ISBN (0134011899) and check out the “Everything That Goes with It” section
under the book cover.

For access to all instructor supplements for Child Development: A Cultural Approach,
second edition, go to www.pearsonhighered.com/irc and follow the directions to reg-
ister (or log in if you already have a Pearson user name and password). Once you have
registered and your status as an instructor is verified, you will be e-mailed a log-in name
and password. Use your log-in name and password to access the catalog.

You can request hard copies of the supplements through your Pearson sales rep-
resentative. If you do not know your sales representative, go to www.pearsonhighered
.com/replocator and follow the directions. For technical support for any of your Pearson
products, you and your students can contact http:/ /247 .pearsoned.com.
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THE CHINESE HAVE AN EXPRESSION FOR THE
LIMITED WAY ALL OF US LEARN TO SEE THE WORLD:
jing di zhi wa, meaning “frog in the bottom of a well.” The
expression comes from a fable about a frog that has lived
its entire life in a small well. The frog assumes that its tiny
world is all there is, and it has no idea of the true size of
the world. It is only when a passing turtle tells the frog
of the great ocean to the east that the frog realizes there is
much more to the world than it had known.

All of us are like that frog. We grow up as members of
a culture and learn, through direct and indirect teaching,
to see the world from the perspective that becomes most
familiar to us. Because the people around us usually share
that perspective, we seldom have cause to question it. Like
the frog, we rarely suspect how big and diverse our human
species really is.

The goal of this book is to lift you out of the well, by
taking a cultural approach to understanding child develop-
ment, the ways people grow and change from conception
through emerging adulthood. This means that the empha-
sis of the book is on how people develop as members of a
culture. Culture is the total pattern of a group’s customs,
beliefs, art, and technology. In other words, a culture is a
group’s common way of life, passed on from one generation
to the next, through language or other human forms of ex-
pression. From the day we are born, all of us experience our
lives as members of a culture (sometimes more than one),
and this profoundly influences how we develop, how we
behave, how we see the world, and how we experience life.

Biology is important, too, of course, and at various

points we will discuss the interaction between biological
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and cultural or social influences. However, human beings
everywhere have essentially the same biological constitu-
tion, yet their paths through the life span are remarkably
varied depending on the culture in which their develop-
ment takes place.

Throughout this book, we’ll explore child develop-
ment from the perspectives of many different cultures
around the world. We'll also learn to analyze and critique
research based on whether it does or does not take culture
into account. By the time you finish this book, you should
be able to think culturally.

In the course of this book we will be your fellow frogs,
your guides and companions as we rise together out of
the well to gaze at the broad, diverse, remarkable cultural
panorama of the human journey. The book will introduce
you to many variations in child development and cultural
practices you did not know about before, which may lead
you to see your own development and your own cultural
practices in a new light. You are about to encounter cultures
with assumptions quite different from your own. This will
enrich your awareness of the variety of human experiences
and may allow you to draw from a wider range of options
of how you wish to live.

In this chapter we set the stage for the rest of the book.
The first section provides a broad summary of human life
today around the world as well as an examination of how cul-
ture developed out of our evolutionary history. In the second
section, we look at the history of conceptions of child devel-
opment along with a cultural-developmental theory that will
be the framework for this book. Finally, the third section pro-

vides an overview of child development as a scientific field.

Watch CHAPTER INTRODUCTION: A CULTURAL APPROACH TO CHILD DEVELOPMENT
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child development

way people grow and change
from conception through
emerging adulthood; includes
people’s biological, cognitive,
psychological, and social
functioning

culture

total pattern of a group’s
customs, beliefs, art, and
technology, transmitted
through language

Section 1 Child Development Today
and Its Origins

Learning Objectives

1.1 Describe how the human population has changed over the past
10,000 years and distinguish between the demographic profiles of
developed countries and developing countries

1.2 Define the term socioeconomic status (SES) and explain why SES, gender,
and ethnicity are important aspects of child development within
countries.

1.3 Trace the evolutionary origins of the human species and summarize
the features of the first human cultures.

1.4 Apply information about human evolution to how child development
takes place today.

CHILD DEVELOPMENT TODAY
AND ITS ORIGINS: A Demographic
Profile of Humanity Today

Because the goal of this book is to provide you with an understanding of how child
development takes place in cultures all around the world, let’s begin with a demo-
graphic profile of the world’s human population in the early 21st century.

Population Growth and the Demographic Divide

LO 1.1 Describe how the human population has changed over the past 10,000 years
and distinguish between the demographic profiles of developed countries
and developing countries.

Perhaps the most striking demographic feature of the human population today is the
sheer size of it. For most of history the total human population was fewer than 10 million
people (McFalls, 2007). Women typically had from four to eight children, but most of the
children died in infancy or childhood and never reached reproductive age. The human
population began to increase notably around 10,000 years ago, with the development of
agriculture and domestication of animals (Diamond, 1992).

Population growth in the millennia that followed was slow, and it was not until
about 400 years ago that the world population reached 500 million people. Since that
time, and especially in the past century, population growth has accelerated at an aston-
ishing rate (see Figure 1.1). It took just 150 years for the human population to double
from 500 million to 1 billion, passing that threshold around the year 1800. Then came the
medical advances of the 20th century, and the elimination or sharp reduction of deadly
diseases such as smallpox, typhus, diphtheria, and cholera. Subsequently, the human
population reached 2 billion by 1930, then tripled to 6 billion by 1999. The 7-billion
threshold was surpassed just 12 years later, in early 2011.

How high will the human population go? This is difficult to say, but most projec-
tions indicate it will rise to 10 billion by about 2090 and thereafter stabilize and perhaps
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Figure 1.1 World Population Growth

What happened in recent human history to cause population to rise so dramatically?
SOURCE: Based on Population Reference Bureau (2014).

slightly decline. This forecast is based on the worldwide decline in birth rates that has
taken place in recent years. The total fertility rate (TFR), which is number of births per
woman, worldwide is currently 2.5, which is substantially higher than 2.1, which is the
replacement rate of a stable population. However, the TFR has been declining sharply for
more than a decade and will decline to 2.1 by 2050 if current trends continue (Population
Reference Bureau, 2014).

The population increase from now until 2090 will not take place equally around
the world. On the contrary, there is a stark “global demographic divide” between the
wealthy, economically developed countries that make up less than 20 percent of the
world’s population, and the economically developing countries that contain the majority
of the world’s population (Kent & Haub, 2005). Nearly all the population growth in the
decades to come will take place in the economically developing countries. In contrast,
nearly all wealthy countries are expected to decline in population during this period and
beyond because they have fertility rates that are well below replacement rate.

For the purposes of this text, we’ll use the term developed countries to refer to the
most affluent countries in the world. Classifications of developed countries vary, but usu-
ally this designation includes the United States, Canada, Japan, South Korea, Australia,
New Zealand, Chile, and nearly all the countries of Europe (Organization for Economic
Cooperation and Development [OECD], 2014c). (The term Western countries is sometimes
used to refer to most developed countries because they are in the Western hemisphere,
except Japan and South Korea, which are considered Eastern countries.) For our discus-
sion, developed countries will be contrasted with developing countries, which have less
wealth than the developed countries but are experiencing rapid economic growth as they
join the globalized economy. Many developing countries are changing rapidly today. For
example, India is a developing country, and most of its people live on an income of less
than two dollars a day (United Nations Development Program [UNDP], 2014). About
half of Indian children are underweight and malnourished (World Bank, 2011). Less

total fertility rate (TFR)

in a population, the number
of births per woman

developed countries

world’s most economically
developed and affluent
countries, with the highest
median levels of income and
education

developing countries
countries that have lower levels
of income and education than
developed countries but are
experiencing rapid economic
growth
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than half of Indian adolescents complete secondary school. Only
about half of adult women are literate and about three fourths
of adult men. About two thirds of India’s population lives
in rural villages, although there is a massive migration
occurring from rural to urban areas, led mostly by young
people. However, India’s economy has been booming
for the past two decades, lifting hundreds of millions
of Indians out of poverty (UNDP, 2014). India is now
a world leader in manufacturing, telecommunications,
and services. If the economy continues to grow at its
present pace India will lead the world in economic
production by 2050 (Price Waterhouse Coopers, 2011).
Life is changing rapidly for Indians, and children born
today are likely to experience much different economic
and cultural contexts than their parents or grandparents
have known.
The current population of developed countries is 1.3
billion, about 18 percent of the total world population, and
the population of developing countries is about 6 billion, about

Nearly all the world population A -
growth from now to 2050 will take ~ 82 percent of the world’s population (Population Reference Bureau, 2014). Among

place in developing countries. developed countries, the United States is one of the few likely to gain rather than lose
Pictured here is a busy street in population in the next few decades. Currently there are about 316 million people in
Jodhpur, India. the United States, but by 2050 there will be 400 million. Nearly all the other developed

countries are expected to decline in population between now and 2050. The decline will

be steepest in Japan, which is projected to drop from a current population of 120 million

to just 97 million by 2050 as a result of a low fertility rate and virtually no immigration
(Population Reference Bureau, 2014).

There are two reasons why the United States is following a different demographic

path than most other developed countries. First, the United States has a TFR of 1.9,

which is slightly below the replacement rate of 2.1 but still higher than the TFR in most

other developed countries (Population Reference Bureau, 2014). Second, and more

importantly, the United States allows more legal immigration than most other devel-

oped countries do, and there are millions of undocumented immigrants as

nﬁgn well (Suarez-Orozco, 2015). The increase in population in the United States

T—o4y between now and 2050 will result entirely from immigration (Martin &

Midgley, 2010). Both legal and undocumented immigrants to the United

States come mainly from Mexico and Latin America, although many also

come from Asia and other parts of the world. Consequently, as Figure 1.2

shows, by 2050 the proportion of the U.S. population that is Latino is

310
02%~_ Million

0w’
°5% 30% projected to rise from 16 to 30 percent. Canada, the United Kingdom, and
Australia also have relatively open immigration policies, so they, too, may
avoid the population decline that is projected for most developed countries
=1 Other (DeParle, 2010).

[ Asian American
1 African American

O Latino CRITICAL THINKING QUESTION

I White
What kinds of public policy changes might be necessary in the United States between

now and 2050 to adapt to nearly 100 million more immigrants and a rise in the propor-
2010 Actual 2050 Projected tion of Latinos to 30 percent?

Figure 1.2 Projected Ethnic Changes

in the U.S. Population to 2050 The demographic contrast of developed countries compared to the rest
Which ethnic group is projected to change the of the world is stark not only with respect to population but also in other key
most in the coming decades, and why? areas, such as income and education (see Map 1.1). With respect to income,

SOURCE: Based on Kaiser Family Foundation (2013). about 40 percent of the world’s population lives on less than $2 per day, and
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Map 1.1 Worldwide Variations in Population and Income Levels

Developed countries represent only 18 percent of the world population yet they are much wealthier
than developing countries. At what point in its economic development should a developing country be
reclassified as a developed country?

80 percent of the world’s population lives on a family income of less than $6,000 per year
(Population Reference Bureau, 2014). At one extreme are the developed countries, where
9 of 10 persons are in the top 20 percent of the global income distribution, and at the
other extreme is southern Africa, where half of the population is in the bottom 20 percent
of global income. Africa’s economic growth has been strong for the past decade, but it
remains the poorest region in the world (McKinsey Global Institute, 2010; UNDEP, 2015).
A similar contrast between rich and poor countries exists regarding education. Your
experience as a college student is a rare and privileged status in most of the world.

Gross Domestic
Product (GDP)
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By age 10, many children in devel-
oping countries are no longer in
school. Here, a child in Cameroon
helps his mother make flour.

individualistic
cultural values such
as independence and
self-expression

collectivistic

cultural values such as
obedience and group harmony

traditional culture

a rural culture that adheres
more closely to cultural
traditions than people in
urban areas; may be found in
developing countries or rural
areas of developed countries

globalization

increasing connections between
different parts of the world in
trade, travel, migration, and
communication

In developed countries, virtually all children obtain primary and
secondary education, and about 50 percent go on to tertiary ed-
ucation (college or other postsecondary training). However,
in developing countries about 20 percent of children do not
complete primary school and only about half are enrolled in
secondary school (UNDP, 2014). College and other tertiary
education are only for the wealthy elite.

There are also some broad cultural differences
between developed and developing countries, even
though each category is diverse. One important dif-
ference is that the cultures of developed countries
tend to be based on individualistic values such as
independence and self-expression, especially in Western

developed countries (Greenfield, 2005). In contrast, de-
veloping countries tend to prize collectivistic values such
as obedience and group harmony (Sullivan & Cottone,
2010). These are not mutually exclusive categories and each
country has some balance between individualistic and collectivistic values. Furthermore,
most countries contain a variety of cultures, some of which may be relatively individ-
ualistic whereas others are relatively collectivistic. Nevertheless, the overall distinction
between individualism and collectivism is useful for describing broad differences be-
tween human groups.

Within developing countries there is often a sharp divide between rural and urban
areas, with people in urban areas having higher incomes and receiving more education
and better medical care. Often, the lives of the middle-class in urban areas of developing
countries resemble the lives of people in developed countries in many ways, yet they
are much different than people in rural areas of their own countries (UNDP, 2014). In
this book, the term traditional cultures will be used to refer to people in the rural areas
of developing or developed countries, who tend to adhere more closely to the historical
traditions of their culture than people in urban areas do. (The same kind of sharp divide
exists in some developed countries as well.) Traditional cultures tend to be more collec-
tivistic than other cultures are, in part because in rural areas close ties with others are
often an economic necessity (Sullivan & Cottone, 2010).

This demographic profile of humanity today demonstrates that if you wish to un-
derstand human development, it is crucial to understand the lives of people in devel-
oping countries, who comprise the majority of the world’s population. The tendency
in most human development research, especially in psychology, has been to ignore
or strip away culture in pursuit of universal principles of development (Jensen, 2011;
Rozin, 2006). Most research on human development is on the 18 percent of the world’s
population that lives in developed countries—especially the 5 percent of the world’s
population that lives in the United States—because research requires money and de-
veloped countries can afford more of it than developing countries can (Arnett, 2008).
This is changing, and over the past 50 years there has been increasing attention paid in
psychology and other social science fields to the cultural context of human development
(Jensen, 2015b; Shweder et al., 2011). By now, researchers have presented descriptions of
human development in places all over the world, and researchers studying U.S. society
have increased their attention to cultures within the United States that are outside of the
White middle class.

Expanding our awareness of the other 95 percent of humanity also has many prac-
tical applications. Increasingly the world is approaching the global village that the social
philosopher Marshall McLuhan (1960) forecast more than half a century ago. In recent
decades there has been an acceleration in the process of globalization, which refers to the
increasing connections between different parts of the world in trade, travel, migration,
and communication (Arnett, 2002; Jensen et al., 2012; Hermans, 2015). Consequently,
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wherever you live in the world, in the course of your personal and professional life you
are likely to have many contacts with people of other cultures. Those of you going into
the nursing profession may one day have patients who have a cultural background in
various parts of Asia or South America. Those of you pursuing careers in education will
likely teach students whose families emigrated from countries in Africa or Europe. Your
coworkers, your neighbors, possibly even your friends and family members may include
people from a variety of different cultural backgrounds. Through the Internet you may
have contact with people all over the world, via e-mail, Facebook and other social media,
YouTube, and new technologies to come. Thus, understanding the cultural approach to
child development is likely to be useful in all aspects of life, helping you to communicate
with and understand the perspectives of others in a diverse, globalized world. The video
Culture in Development illustrates different people’s understandings of culture, including
individualism and collectivism.

Watch

CULTURE IN DEVELOPMENT

Variations Within Countries

LO 1.2 Define the term socioeconomic status (SES) and explain why SES, gender,
and ethnicity are important aspects of child development within countries.

The contrast between developed countries and developing countries will be used often
in this book, as a general way of drawing a contrast between child development in rela-
tively rich and relatively poor countries. However, it should be noted that there is sub-
stantial variation within each of these categories. All developed countries are relatively
wealthy, but child development in Japan is quite different from child development in
France or Canada. All developing countries are less wealthy than developed countries,
but child development in China is quite different than child development in Brazil or
Nigeria. Throughout the book we will explore variations in child development within
the broad categories of developed countries and developing countries.

Not only is there important variation in child development within each category of
“developed” and “developing” countries, but there is additional variation within each
country. Most countries today have a majority culture that sets most of the norms and
standards and holds most of the positions of political, economic, intellectual, and media
power. In addition, there may be many microcultures defined by ethnicity, religion, lan-
guage, or other characteristics.

majority culture

within a country, the cultural
group that sets most of the
norms and standards and
holds most of the positions of
political, economic, intellectual,
and media power

microculture

within a country, groups whose
members share characteristics
such as ethnicity, religion, or
language





